The distinction between Performance Expectations and daily student learning targets:

Performance Expectations in the KCAS for science are written as statements describing student performances that can be assessed. The KCAS Performance Exceptions are extremely broad goals and represent true standards to be achieved.  This contrasts with the smaller more focused nature of student learning targets. Learning targets are statements of intended student learning and they are divided into small manageable segments for the purpose of planning instruction. Learning targets describe what students need to know or be able to do, and many individual learning targets might contribute to the attainment of a single performance expectation. 

For example consider this performance expectation from the Kindergarten standards: 

“Analyze data to determine if a design solution works as intended to change the speed or direction of an object with a push or a pull.”

Clearly this very broad statement requires students to learn several different skills and concepts to successfully demonstrate the performance expectation. A kindergarten student cannot simply add the words “I CAN” to this statement and turn it into a student friendly, understandable daily learning target. 

Kindergarten students attempting to meet this standard would need to know certain things, be able to reason/think critically, and exhibit a number of important skills including:

· draw conclusions from data/results that are gathered (i.e., analyze data) 

· know what ‘data’ is

· <operationally> define what speed is and how to measure it 

· <operationally> define what direction is and how to describe it 

· describe how pushes are different from pulls

· be able to ‘design a solution’
	Learning Targets are any achievement expectation we have for students on the path toward mastery of a standard. They clearly state what we want the students to learn and should be understood by teachers and students.  It is only when the students internalize the learning target that it begins to have meaning for them.  This requires, then, the language of the statement to be clear to students—which is why ‘student friendly’ targets need to be developed classroom by classroom. When a statement is clear to particular, individual students, the learning target becomes a true statement of what a student thinks “I CAN” do. 


Teachers working with their students to create student friendly learning targets (“I CAN”) begin with discreet, manageable statements of learning, then assist the students in revising it, when necessary, so that it is very clear to students—thus, the ‘student friendly’ aspect of learning targets. For example one such target that might reasonably be written initially by the teacher to help students meet the standard above would be: 

“I CAN measure the speed of an object.”  A teacher sharing this target with kindergarten students might realize that some are unclear about the words ‘measure’ or ‘object’ initially, so the target may be further translated to something like “I can count how many claps/seconds/beats (if using non-standard units of measure) it takes for a marble to roll to a certain mark”.  Hopefully, this makes it clear to the students exactly what they have to do to achieve this target—while maintaining the intent of the initial target. Ideally, the students would then be allowed to track their own progress toward successfully performing this skill. As scientific vocabulary is acquired and science skills such as measurement are developed, the target at the end of the unit, year, etc. might become that original statement:  I can measure the speed of an object.
An example of learning targets derived from a single high school Performance Expectation from the Science KCAS

-ESS1-5. Evaluate evidence of the past and current movements of continental and oceanic crust and the theory of plate tectonics to explain the ages of crustal rocks. [Clarification Statement: Emphasis is on the ability of plate tectonics to explain the ages of crustal rocks. Examples include evidence of the ages oceanic crust increasing with distance from mid-ocean ridges (a result of plate spreading) and the ages of North American continental crust increasing with distance away from a central ancient core (a result of past plate interactions).] 

Based on the above Performance Expectation, the following would be some fundamental learning targets that students would be required to meet in order to then successfully meet this high level performance expectation:

Targets relating to Science and Engineering Practices within the PE (blue foundation box)-

· Locate sources of scientific information related to plate tectonics. 

· Determine if a source of scientific information is credible and valid

· Evaluate suitability of evidence for supporting my assertion

· Communicate my explanation of the ages of crustal rocks in a format appropriate for science 

Targets relating to the Disciplinary Core Ideas with the PE (orange foundation box) –

· Describe (map) the age of rocks as compared to their distance from plate boundaries 

· Classify plate boundaries according to the processes occurring at them 

Target relating to the Cross Cutting Concepts within the PE (green foundation box)-

· Compare the ages of rocks, distance from plate boundaries and boundary types to determine a pattern which explains the age of crustal rocks (note: this target also integrates the content ideas of the DCI)

Performance Expectations - vs. – Student Learning Targets

	
	Science KCAS Performance Expectation
	Student Learning Target

“I CAN”

	Purpose 
	Establish a broad assessable student performance goal.
	Share a statement of intended learning with students.

	Complexity 
	Incorporates multiple, sophisticated conceptual ideas, blending the three dimensions of the Framework.
	Relatively simple, focused statement of a specific and discrete learning intension.

	Duration
	Often combined with other performance expectations to design multi week instructional units. 
	Often addressed individually, usually of shorter duration (perhaps even single day.)

	Intended Audience
	Primarily curriculum designers and teachers, and also summative assessment writers (especially large scale assessments)
	Primarily students and their parents, and also teachers (to design instruction and classroom assessments)

	Relationship 
	Establishes a culminating performance.  Curriculum is designed to provide the necessary learning experiences to achieve this performance goal. 
	Direct the classroom practices students experience to help them obtain the knowledge and skills needed to meet the performance expectation. Learning targets are derived from the Performance Expectations.

	Classroom Implication 
	Curriculum is derived from them.
	Serve as the basis for designing instructional tasks and classroom assessments.


KDE:ONGL:kk September 2013


